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An important area in the traffic safety work in M@y is the education of competent
driving teachers. This paper will present my ongdihD project within the subject of
traffic didactics. The education of driving teachevas extended from one to two
years, and lifted from upper secondary level to ywars at university college level
from 2004. My project will explore the new genesatof driving teachers, and their
process of developing a professional identity dytime education, and secondly, their
meeting with the established business of “old” thiyinstructors in real working life
settings.

The Driving teacher

The driving teacher plays an important role indhiger training of pupils. Previous research
in Norway (Rismark, Sglvberg, Sitter & Stengien £06hows that driving teachers who
taught sixteen year olds in traffic theory had tugh knowledge on traffic subjects. At the
same time, they revealed a lack of didactic reperto transform their expert knowledge into



a curriculum to fit the target group for the courkere is, in other words, a difference

between driving a car, and teaching someone eldave a car (Shulman 1987).

The teacher’s self-understanding, comprehensideaofing and subject belief has influence
on pedagogical practice and will therefore affbetway learning activities are organized. In
different cultures there are differing notions onatlearning is, and how learning occurs.
While one culture emphasizes results and prodtioere will have the attention against
learning processes (Wahlgren 2004). A common wayedeents learning theories is by
illustrating the development with a historic tinmadj where one starts with behaviourism, and
shifts to cognitivism, and then over to the socltagal/situated perspective. (for instance
Greeno, Collins & Resnick 1996). To understand vigatning is, and how it occurs is crucial
for what kind of learning processes the drivingctesr presents during the traffic training,
both theoretical and practical. My point of interiesthis is the development of professional
identity amongst the driving teacher students, evattending school, and then, finding out if

it is relevant when entering work life.

| will apply a divided focus in my study;
» How will the students develop their professionaitity during the two year
education?
* When entering working life; is the professionalntigy relevant to the challenges in

the profession?

Obtaining knowledge within these areas is importantontinuously develop a better

education for driving teachers, and thereby raiirgquality on the national driver training.

Theoretical framework

In a situated perspective learning is a procedgdkas place in a participation framework,
not in an individual mind. Learning is, as it wedégstributed among coparticipants, not a one
person act (Lave & Wenger 1991). Participation efers not just to local events of
engagement in certain activities with certain pepplt a more encompassing process of

being active participants in thpeacticesof social communities and constructikgntitiesin



relation to these communities. Such participativepes not only what we do, but also who

we are and how we interpret what we do (Wenger 2999

A social theory of learning must therefore integriite components necessary to characterize
social participation as a process of learning amalkng. This is central aspects concerning
the socialisation to the profession, and they ¢sm&ork as theoretical categories in the
analyses of the data material (Sitter, 2004). &lesnponents, shown in the figure below,

include the following:

1. Meaning a way of talking about our (changing) abilityndividually and collectively
— to experience our life and the world as meaniingfu

2. Practice a way of talking about the shared historical aodial resources,
frameworks, and perspectives that can sustain rhetigagement in action.

3. Communitya way of talking about the social configuratiamsvhich our enterprises
are defined as worth pursuing and our participasaecognizable as competence.

4. Identity, a way of talking about how learning changes wigoane and creates personal

histories of becoming in the context of our comniesi

Learning as
belonging

L earning

Learning as
experience

Learning as
becoming

Figure 1: Components of a social theory of learrfivg@nger 1999).



A newly employed driving teacher earns acceptahteeaworkplace by participating in the
community of established driving teachers, andiiegris an integral and inseparable part of

social practice:

[...] there is no activity that is not situated. It il emphasis on comprehensive
understanding involving the whole person rathentiaceiving” a body of factual knowledge
about the world; on activity in and with the worlthd the view that agent, activity, and the
world mutually constitute each other. (Lave & Wen891:33)

As a consequence, a crucial factor is thus twichual’s ability to judge the relevance of (i)
particular information, (ii) skills and (iii) thenglerstanding of actual situations, and the ability
to act according to what is valued by the sociallevdt follows that much knowledge is
relative in character, and skills that are valuedne situation may not be relevant in relation
to other social partners. Human action is situatesbcial practice, and individuals act
according to their knowledge and experience andhat is required, appreciated or made

possible in a particular social situation (Rismérkitter 2003).
Methodological approach

Within qualitative research the aim is to graspittiermant’s points of view and their own
perspectives. In other words, it is their subjextxperiences and knowledge that is the focus
of attention. By using an explorative approachgtwio gain knowledge and insight in how
prior experiences influence the driving teachedstus choice of education, and how they
develop professional identity during the educatang last, their meeting with the established
business of old driving instructors in real workiifg setting. My choice of method will be

life history interviews (Goodson & Sikes 2001). illwonduct interviews with 6-8 students at
different stages; first during the last term atahand then after they have had some
experiences in work life practice. | will encouragg informants to tell about different
themes or eras in their life (Riessman 1997:34)infstance childhood/upbringing, choice of
profession, driving teacher carrier and thoughtsuakurther professional experiences. This
opens for the informants own decisions in what thélyshare with me, what words and

definitions they use is determined by themselved,reot in advance by the researcher.



Life history research is a branch within biographimethod. Denzin (1989) defines
biographical method as studies where one on the badocumentation and recording
describe important/critical incidents in a persdif&s Interpretive biography is, according to
Denzin, a history where a researcher narrates magzes a story told by someone else; “we
create the persons we write about, just as theytetbemselves when they engage in
storytelling practices” (1989:82). The researclegorts on an individual(s) life and how it
reflects cultural themes of the society, personaifrtes, institutional themes and social
histories. One also places the stories into a lenosaokial context (Cole 1994 in Creswell
1998:49).

Preparation for life history interviews

1) General Procedural Issues

There are a range of procedural issues which reebd tonsidered for employing life history
methods" They actually cover a spectrum of possibilitias; lbere they are presented in bi-

polar opposition to stress the distinctions:

Interviewer’s questionger sus silence
Structurever sus Emergence
Prescriptiorver sus Freedom
Interviewver sus Conversation
Researclversus Therapy

Coveragever sus Depth

N o gk~ wDbd R

Flow versus Focus

There are no interview that will proceed withoutrgoexplanation, conversation and some
guestioning. But Goodson pose the issue this wapatienge a common assumption that the
life history interviewer should ask a set of quassi. In his experience, the best life history
interviews are often those with the least intengeguestions in them. Too often, a question
leads back to the interviewer and away from theedibryteller’'s concerns. Questions which
are answered as the life story unfolds provideebethswers than those given to specific
guestions. As researcher’s, we like to be in contodfeel we are getting the data we want.

Paradoxically, this often leads to poorer ddtamore we prescribe our questions, thwre

"http://www.ivorgoodson.com/s-Preparation




we structure our enquiries before the intervieve Itss we learn.In life history work, the aim

is to get the subject talking and above all teehstlosely.

2) Selecting your informants

This will, to some extent, depend on whether alfidlhistory, a thematic life history or, as in
my casean occupational life history are being undertaken, but normally it is important
establish a spectrum of interviewees. Sometimasctim be achieved by conducting an initial
survey to pinpoint the diversity of cases and thetoebe examined. An alternatively strategy
is to conduct a series of pilot interviews in ortteestablish the spectrum of cases and themes
under review. The case in my project is that ladsehave some knowledge about the
students | will ask to participate, as | give leetito them and see them on a daily, informal

basis at school.

It is always important not to simply choose infomtseawho appeal to one’s own instinctive
story lines or sympathies. There is a fairly comrmomplaint about life history; that the life

history interviewer chooses informants who arectively telling his or her own story.

3) Setting the scene

Often little thought is given to the scene in g¥hthe life history interview will be
conducted, but it is of enormous importance. LaweeBtenhouse, an early English
ethnographer, once argued that the best way taucbinmterviews was driving in a car (!).
This way, the interviewer again is looking out loé twindow ahead and only occasionally
turns to make eye contact with the intervieweeeuiise, the interviewee is freed from the
immediate, interrogative eye of the interviewert Betting the scene for the interviewer is a
highly personal decision that has great impachersuibsequent interview. It relates to the

next stage of the process.

4) Building trust with each other

Building trust with the interviewee is an incredildomplicated process and has to be
established fairly quickly if the interview is t@ Isuccessfully conducted. There is no
programmatic way for establishing intimacy andttritgs a question of human chemistry
and, as such, there is no procedural formula. Whaear, however, is that the more one

explains the process and use of life history ingsvy the better this is in building early trust.



One should always make a point of explaining whafding to happen to the interview when
it is completed, and explaining what it is for. @ftthis transaction can be conducted around
the signing of an ‘informed consent’ protocol.

5) Using a tape recorder, video or notes

It is strongly recommended to use a tape recoiflgou do not use it, you constantly are
breaking eye contact, and if you have worked hamektablish intimacy and trust, this puts
you back to starting point each time. It is alsac@il to jot down notes as the interview
proceeds. For instance, when bigger ideas emerngamportant to note them down, for they

may not come back to you when do the subsequerddrigtions.

Video adds new dimensions — showing so many o#sgranses. But it can be more intrusive
and there is the problem of a wider range of deh¢an make analysis more complex.

Sometimes the image can tell more than the diseours

6) Transcription

A common procedure is to put out transcription tesearch assistant or secretarial assistant.
In general, Goodson argues that this is a bad mdigeexperience is that doing transcriptions
himself and doing it fairly quickly after the inteew, recreates the scene of the interview

very adequately and causes a flow of complimenthegs to come up as you transcribe.

7) Describing the scene

Often when interview material is presented in régdhe scene of the interview is not fully
described. It is important to describe the situafar instance that while the interview is
being conducted, you were, sitting in front of etpie, and at this stage in the afternoon. So
you have to allow the reader the opportunity togma the setting. This is imperative in life

history work because full contextual picture istfdrthe textual material being presented.

8) Analysing transcripts

There are a number of strategies for analysinghigeory interviews. Noblit & Hare (1998)
describe a process of translation and syntheslsveloping meta-ethnographics that pursue
general topics and concepts; Glaser & Strauss j1d&stribe the process of emerging



thematising, as do Strauss and Corbin (1990); P&11®30); Denzin & Lincoln (1994) talks
of saturation as a preferred analytic strategy.

In developing a detailed analysis, Goodson adopteeess of immersion, or what he calls
‘bathing in the data’. One reads and re-readsrdrestripts nothing emergent and then
recurrent themes; organizing the quotes into ctaséhen the clustered quotes on particular
topics analysed again and an initial report is greg. From this, a fuller and more final text
can be developed. A hermeneutic approach to thgsesaof the data material is appropriate
(Gadamer 2004).

Pauses and silence

The absolutely crucial importance pduses must be represented in the transcript. What they
indicate is that ‘this is a difficult question’;dmething important is being asked here’; ‘I have
got something important to say, but | may not wargay it'. How you indicate pauses in the
transcripts is that you should actually time pawsasalong the side of the transcript, there
should be a timeline indicating the scale of thesga The question of pauses is in some
senses related to the issue of silences. What ®aadeans bgilence is the parts of life and
work that are omitted in the descriptions givertlig life history teller. For instance, many
men talk primarily about their work when given f& lhistory interview. What is often silent is
any discussion of their emotional or family lifeeité the ‘silence’ is saying something very
important about the way that the man is storyirglife, or at least is choosing to present that
story to a wider audience. It is important for life history interviewer to note and respect the

‘silence’ before possibly asking questions abaut it

Concluding arguments

At this stage in my work | want to focus this paparmethodological issues because | am just
about to start my interviews. | have chosen tolfisénistory interviews as the principal

method in my thesis because it is a useful toolntehall try to grasp how the driving

teacher students develop their professional ideraind furthermore how, and if, they make
use of it in meeting with the work community. Insthvay | get to elucidate several sides of
this development in a “whole life perspective”,idefl and told by the students themselves. |

have also briefly shown my theoretical frameworlha paper. Within this special field this



will be the first work in Norway on driving teachstudent’s professional development, and
my aim is to bring a fresh approach to the field Aopefully contribute to continuously
improving the education of driving teachers in Nayw
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